Hispanic STEM Initiative Update
Tuesday, October 30, 2012
Dear Friends,

Note: We pause to acknowledge the severe hardships that millions of people will be facing this week from the devastating storm that hit the Northeastern part of the United States yesterday. Please keep the victims of this huge disaster in your thoughts and prayers. And lend a hand however and whenever you can as the damage from the storm will persist for many days, as it moves to parts of the Midwest.



In this issue: The Pobrecito syndrome.

In a group discussion a couple months ago, the anti-Hispanic climate in the country emerged as a topic. Perhaps in a moment of naiveté, I asked what that entailed. The ensuing discussion largely centered on the perceived mistreatment that Hispanics have received from institutions and the larger society. There was no doubt that undocumented Hispanic immigrants have been the target of a variety of sanctions by state legislatures and law enforcement agencies. While the examples were not concrete, they invoked a sentiment long held by a sizeable segment of the Hispanic population. That is, that we have been victims of societal discrimination for generations. While this is historically accurate, the persistence of this perception, despite the growing absence of overt and institutional discrimination against Hispanic Americans, has created unintended consequences.

To continue to believe we are victims of society imposes a heavy burden on the psyche – that for us, not all things are possible due to our circumstances, environment, or ethnicity. More debilitating is the belief that someone or something else is responsible of our condition. This sentiment begins to slowly erode the spirit and the human potential of our God-given talents and initiative. The irony of this behavior is that it is often perpetuated by our own leaders and even those who are well-intentioned. 

How often have we heard well-intentioned adults refer to children performing poorly in school as pobrecitos, poor things. (Some of us might say ay bendito.) Describing our children in these sympathetic terms (not to be confused with empathy) absolves teachers and schools from their responsibility, who often attribute the child’s poor performance to low-income status, background, or parental indifference. The standard response is to cuddle the child and to place him or her in a variety of categories (proper diagnostics, not withstanding) to compensate for their perceived short comings. Pobrecitos. This approach has been described as the “soft bigotry of low expectations.” Overtime, the child is either stigmatized or grows accustomed to being entitled to special treatments from years of ingrained victimhood.

This is not to say that children from low-income households do not face real challenges in school. They do. But lack of talent is not one of them. You, and many more like you and me, can attest to that. Children are resilient and can benefit from appropriate supports to overcome the challenges they face. But, let us be clear – no one has a monopoly on talent and Hispanic children are capable of achieving at the highest academic level. What is needed is what has been reiterated here time and time again. We must empower parents and families with useful, practical information to help them become strong advocates for their children’s education. We must provide parents options to access high quality early childhood education. We need to ensure schools provide students access to a rigorous academic curriculum and quality instruction. We must also ensure schools are employing highly qualified teachers who possess a mastery of content, particularly in math and science. We must also enlist mentors and role models to encourage students to pursue the STEM disciplines and careers. 

Above all, we must prepare and inspire our children to become the champions (not pobrecitos) we need to win the future. Families, communities, and the prosperity of the nation depend on it.



News, Information, and STEM Articles of Interest
As a regular feature of the Hispanic STEM Initiative Update, I am pleased to provide you the following news, information, and articles of interest in STEM education. I especially thank David Valladolid, MESA Newswatch, Dr. Refugio Rochin, and Frank Gomez for submitting some of this information and encourage the rest to do the same when you encounter an educational item that will be of interest to the network.



EARLY CHILDHOOD EDUCATION

Five myths about learning

Princeton professor explains common misconceptions about children and learning, based on current brain research

By Laura Devaney, Managing Editor

eSchool News
September 19th, 2012





The human brain is always growing and changing.
Neuroscience offers an exciting glimpse into how the human brain develops and changes over time. And while theories on the brain and its development abound, brain research can help to clear up a handful of myths about how students learn and develop.

The human brain—a biological organ that weighs about 3 pounds—develops as a result of a combination of the genetic program children inherit from both of their parents. Out of about 70 watts of power, the human brain uses only about 15—similar to what an idling laptop or the light inside a refrigerator use.

The typical 8-year-old child uses about half of his or her body’s energy to run the brain. It is an efficient device, but one that uses a lot of energy, said Sam Wang, an associate professor of neuroscience in Princeton University’s Department of Molecular Biology. Wang, also of the Princeton Neuroscience Institute, has co-authored two books about the human brain.

“The brain is always changing,” Wang said during a Sept. 12 webinar. For instance, a 6-year-old child who is reading initially uses regions that are distributed across both sides of the brain. As the child grows older, those brain regions cluster over to the left side of the brain in most people.

Wang addressed five myths about learning, using brain research to refute commonly-held but incorrect assumptions.

Myth 1: ADHD isn’t real, or conversely is permanent.
The brain develops from back to front, and the prefrontal cortex only reaches full maturity when a person reaches his or her 20s or 30s. Attention Deficit Hyperactivity Disorder has been shown to be associated with a slowing of that growth trajectory, Wang said. Children with ADHD are typically two to three years behind other children in terms of cortical growth, meaning that the front of their brain is a little bit behind. Half of those children “catch up” eventually.

Myth 2: “Redshirting” kindergarteners is, on average, good for child’s mental development.
One out of 11 kindergarten-age children ready for kindergarten will be held back from kindergarten each year in an attempt to make that child more ready for schoolwork and give him or her an advantage over other children.

“As it turns out, this practice is not helpful for child achievement. … Any advantages disappear by the end of sixth grade,” Wang said. In fact, children who are older for their grade level don’t do quite as well as children who are young for their grade level.

Children are social learners, Wang said, and they learn from one another and learn through play. If a child’s peers are slightly more advanced scholastically or emotionally, a child has those peers to learn from and to use as examples. Children who are young for their school year typically have more advanced peers to draw upon and learn from.

Myth 3: IQ is the biggest predictor of student achievement.
In fact, the ability to show self-restraint at an early age is twice as predictive as IQ, Wang said. Willpower and self-restraint are more important.

“It’s more important to build up self-control, and it’s more important to praise a child for trying,” Wang said. “Praise for effort, not for intrinsic ability.”

Myth 4: Learning styles are a good way to guide teaching practice.
The brain’s willpower mechanisms are expanded by practice—what brains do often, they do well, Wang said. This includes activities such as brushing your teeth with your non-dominant hand to build up brain circuitry.

Students can build up a brain circuit by activating it and doing that specific activity often.

Myth 5: Autism is on the rise and is strongly affected by environmental influence.
Researchers believe that autism itself is not increasing in rapid numbers, but diagnoses are, owing to better methods of diagnosing autism. Much of autism is more and more being linked to genetics, Wang said.

Stress, particularly in the mother’s second and third trimester, can affect the brain during early development.

For instance, autism is more likely in mothers who had to flee a hurricane or go without shelter or basic necessities during an ice storm, Wang said.

“The recognized rate of autism is going up, but in fact, it is quite possible that the characteristics of children have not changed in the last 20 years,” Wang said, referring to the belief that autism rates are not rising so much as doctors’ ability to diagnose autism is improving.

The relative risk for autism is roughly 1 in 100. Having older parents increases the risk a bit, but other things, such as emigrating while pregnant and fleeing a hurricane, increase the risk much more—2 times more likely and 3 times more likely, respectively.

A child born more than 6 weeks premature is 7 times more likely to be diagnosed with autism, and a child who receives no social attention or interaction in an orphanage is 8 times more likely to land on the autism spectrum.

“Relative to all these risks, the risk of genetics is enormous,” Wang said.

Sharing half of your DNA with a fraternal twin increases your own likelihood for autism 22 times, and having an identical twin on the autism spectrum makes you 84 times more likely to be diagnosed with autism.

“Autism is a really interesting example about there being an interplay between genes and environment,” Wang said. “It may be a case of bad input to the developing cerebral cortex—the front part of the brain.”

http://www.eschoolnews.com/2012/09/19/five-myths-about-learning/?






PARENT AND FAMILY INVOLVEMENT
Educating ELL Families on Common-Core Standards
By Lesli A. Maxwell 

Education Week

September 19, 2012

This morning, a Los Angeles-area community organization with a decade-long history of advocacy for Latino students and English-language learners is hosting a forum to educate families about the new common standards in math and English/language arts.

The Alliance for a Better Community is hosting the morning-long event and is bringing members of the Los Angeles school board, along with members of the California Legislature, to talk to parents of English-language learners about the new, more rigorous standards that California has adopted and how those will affect their children who are ELLs.

This is the latest of several efforts I've been hearing about in recent months to explain the new standards (as well as the new assessments that will follow) to parents. What's remarkable to me about this particular forum is that it specifically targets the parents of English-learners. That makes sense in Los Angeles, where nearly 30 percent of the school district's students are English-learners.

The Council of the Great City Schools has published guides for parents to explain—for grade levels K-8—what their children will learn under the common core and how they can support their learning. The guides, so far, have been published in English and Spanish, but will also be published in other widely spoken languages. The National PTA also has a guide for parents in English and Spanish.

Colorín Colorado, a bilingual website with resources for teachers of English-language learners and their families, has a collection of common core information for parents in English and Spanish.

Earlier this year, the Spanish-language network Univision broadcast an in-depth series on the common standards, which was aimed directly at the Spanish-speaking parents of public school students.

There's no question that the common core is bringing some dizzying changes to curriculum, instruction, and assessment that are difficult for professional educators to grasp (not to mention education reporters). So explaining the new standards in math and English/language arts in a digestible, concrete form to parents is no easy feat, and requires even more care and attention for parents who do not speak English.

If readers are aware of other important family and parent engagement efforts that are focused on ELLs and common core, I'd love to hear about them.

http://blogs.edweek.org/edweek/learning-the-language/2012/09/educating_ell_families_on_comm.html?cmp=ENL-CCO-NEWS2


Parenting Program Aims to Help Latinos Close Early-Learning Gaps

By Lesli A. Maxwell 

Education Week

October 16, 2012

Albuquerque, N.M.
Recent studies are finding that immigrant Latino families provide some of the best starts for young children, even when those families face disadvantages because of poverty.
They are more often than not two-parent households, more likely to have mothers who don't experience mental health issues, and tend to provide a strong foundation for social-emotional learning in their young children, which is a well-documented set of skills necessary for success in school.
But there are still significant gaps in readiness between Latino children and their white and Asian-American peers before they enter school, especially when it comes to literacy. A 5-year-old program is taking aim at eliminating those gaps by focusing on parenting practices for children from birth to age 5.
Called "Abriendo Puertas/Opening Doors," the program, while still relatively new, is showing improved outcomes for the parents around the country who have participated. A new research brief from a team at the University of California, Berkeley, shows that the program raises Latino parents' knowledge about early-literacy skills, social-emotional development, and health.
The Berkeley team drew its conclusions based on the results of survey questions that were answered by more than 600 parents who took part in 35 Abriendo Puertas programs across six different states. Eighty-six percent of the surveyed parents are immigrants and most of them are from Mexico. Two-thirds reported that they were married. Twenty-eight percent said they had completed grade school, 23 percent said they attended some high school, and 27 percent said they had earned a high school diploma, received a GED, or had completed some college coursework. Most of them reported having two children.
Before taking part in the 10-session Abriendo Puertas program, participants answered survey questions about early learning and development, language and literacy, school preparation, health and wellness, parenting knowledge, and their own confidence in their skills for raising children. They answered the same questions again after completing the program. The researchers found that, across all categories, the parents had gained substantial knowledge and confidence in their skills as parents and as their children's first teachers after completing the training.
One question in the literacy area was how often parents take their children to the library. Prior to participating in Abriendo Puertas, 30 percent said they had never been to the library with their child. After the program, fewer than 2 percent of parents reported this. There was also a 36 percentage-point uptick in the number of parents who reported taking their kids to the library at least once per week.
The program's effects "were impressive and important," said Margaret Bridges, the UC Berkeley, researcher who led the project.
Here in Albuquerque, the two-year-old Abriendo Puertas program has trained about 150 parents in the southwest quadrant of the city, said Adrian Pedroza, the executive director of the Partnership for Community Action, a nonprofit community organization that secured grant funding from the Kellogg Foundation to bring the program to Albuquerque. To date, the program has targeted the parents of children ages 3 to 5, who attend Even Start early-childhood and family-literacy programs housed in eight public elementary schools.
One of the biggest misunderstandings of early literacy that the Albuquerque program has helped to reveal among the mostly immigrant, Latino families, Pedroza said, is that parents think they shouldn't read to their children in Spanish. They worry that reading in Spanish would somehow harm their children's chances for learning English, he said.
"They will say that they shouldn't read to their child because they don't speak English," said Pedroza, who is an appointee to the White House Initiative on Educational Excellence for Hispanics. "This program does a lot to help counter those myths about literacy and language and for these parents to see their Spanish language as an asset for their children."
Here, the first wave of parent training was conducted by facilitators who had been prepared by the developers of the Abriendo Puertas curriculum. Since then, however, a cadre of local parent educators who went through the program themselves has taken over most of the training, a model that Pedroza said would be more sustainable over the long run. Another upside to using local parents as trainers, he said, is that they learn to become community leaders and advocates for education and other issues.
Other New Mexico communities are also using Abriendo Puertas, including Las Cruces, south of Albuquerque, and Farmington, Pedroza said. The program, which was developed in Los Angeles, has so far served more than 22,000 families in 31 states and Puerto Rico, according to the research brief. The program has been adopted by the Los Angeles Unified School District and is used as a parent engagement model in Head Start centers.

http://blogs.edweek.org/edweek/learning-the-language/2012/10/parenting_program_helps_latino.html?cmp=ENL-EU-NEWS2





ACADEMIC PREPARATION/ACHIEVEMENT
Spanning the Continuum: Pre-K to Workforce

Institute for a Competitive Workforce

Posted September 27, 2012
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We hear it every day: ‘The success or failure of our education system directly correlates to the success or failure of the U.S. economy.’ We know that learning and mastering essential skills, such as writing and mathematics, in Pre-K to 12 and postsecondary schooling is crucial to landing a job and excelling in the workforce. Yet, it’s also known that American public schools are failing across the board.

Proving this, the 2011 NAEP scores, which were released earlier this month, illustrate that “only about one-quarter of 8th and 12th graders performed at the ‘proficient’ level or higher.” That means approximately 75% of 8th and 12th grade students are performing at the ‘basic’ level of competency, or worse. Although achieving ‘basic’ level performance signifies the student is likely to graduate, it in no way means that the student is equipped with the skills necessary to be successful in the workforce.

The good news is, there is no shortage of think tanks, nonprofits, and foundations dedicated to student achievement. At the Institute for a Competitive Workforce (ICW), a nonprofit affiliate of the U.S. Chamber of Commerce, conversations address how to solve the myriad of obstacles affecting education, training, and the workforce. American companies and businesses invest a combined $4 billion annually in education and are working alongside communities to address their respective issues. Whether it’s low-income students at poorly-resourced schools, unacceptable preparation for college and the workforce, or school governance challenges, ICW believes that the involvement of individual businesses in education is the best approach to implementing systemic and lasting reform.

ICW’s newest initiative is doing just that. Breaking the Monopoly of Mediocrity is bringing focus to the need to challenge the status quo. It has been said time and again that our education system is “a system that works for the system;” it’s time that it starts working for our kids. Our goal is to use information provided by students, families, businesses, and communities to promote strategies for eliminating achievement gaps and raise all students to higher standards. As part of the initiative, ICW is hosting an interactive, cross-country tour to inspire business leaders, educators, and community leaders to become catalysts for change at the local and state levels.

The discrepancy between education and mastering the skills required to enter the workforce, or the ‘skills gap,’ poses a serious hindrance to the strength of U.S. businesses and the economy. Currently, there are more than 3 million jobs that are left unfilled because employers cannot find qualified personnel to fit the positions. If this continues, the consequences will be dire; the U.S. will no longer have a competitive edge over emerging countries, and businesses will begin, or in some cases will continue, to look outside the U.S. for employees who can get the job done effectively and efficiently.

Last week, ICW hosted a forum titled Help Wanted, which invited business, policy, and education reform leaders from across the nation to discuss the severity of the skills gap and potential solutions to these educational discrepancies.

To wrap up the Help Wanted event, Boeing executive Richard ‘Rick’ Stephens asked the audience what they believe to be the most effective ways to address the skills gap dilemma. Fourteen programs and practices were suggested, dissected, and voted upon. The most popular solutions discussed were:

· Focusing higher education resources on job needs, student capabilities—either in federal or state funding, to incentivize higher education to offer programs in high-demand industries 

· Industries defining job needs by competencies and not job title by which employers specify a goal, not a pathway, to offer more flexibility for how employees attain those required competencies 

· Increasing the use of career academies and partnerships between schools and businesses 

It’s difficult to talk about workforce training without talking about higher education. It’s difficult to talk about higher education without talking about K–12 education. Building skills and gaining competencies should be part of a lifelong continuum, starting with education at a young age and continuing throughout time in the workforce. In order maintain global economic competiveness, the skills gap is an issue that needs to be addressed and solved immediately.

http://icw.uschamber.com/newsletter-article/spanning-continuum-kindergarten-workforce





What If? 

Margaret Spellings

Former U.S. Secretary of Education and White House Domestic Policy Advisor

The Huffington Post

This week, as leaders gather in New York City for the third annual Education Nation summit to talk about education solutions, out in the trenches, the battle continues over education basics. 

The first teachers' strike in 25 years in the Windy City garnered national headlines as union leaders fought to minimize school accountability. In a district where only one in nine African American students are meeting state standards in reading and math and only half graduate from high school, educators vigorously resisted measuring teacher effectiveness in the classroom and giving students more instructional time. 

Meantime, in Washington D.C., through sweeping regulatory fiat, the Obama Administration is giving the green light to states to set different academic expectations for kids based on their ethnicity, zip code, or parents' income. Expecting less from students who need our public schools the most is now official policy in the majority of states. 

People are starting to pay attention. They know that American students have been steadily losing ground against their international peers. And, they know that attempts to reverse this trend have been met with resistance from those who would rather blame a child's lot in life than be held responsible for their education. 

The foundational principles of No Child Left Behind - education standards, regular assessments of student progress, transparency for results, consequences for school failure and choices for families - are under siege. But the law has remained on the books for one simple reason: the architects of NCLB concerned themselves with students; they set clear expectations for student success and empowered teachers and administrators to meet them with information and tools. 

We are now turning back the clock. It is like the classic Frank Capra movie, It's a Wonderful Life, in which an angel explains to the downtrodden George Bailey the gift he's been given: "a chance to see what the world would be like without you."

What if NCLB had never been enacted? 

Before NCLB, the education establishment thought it fine, even appropriate, to expect less from poor and minority students. Adults conveniently argued that it was unfair to give tests to kids who couldn't pass them. 

Overwhelmingly, poor and minority students were denied meaningful educational opportunities because of the abysmal quality of schools they attended. Absent data, only a handful of schools were deemed to be failing. Parents had scant information to compare schools. Even if they suspected the worst of their local school, they had few options to get help for their kids. And taxpayers, well, they got little more than a paid invoice.

Enter NCLB. For the first time schools were required to measure improvement in student achievement across all groups of students including low income, minority, special education students and English language learners and each state, district and school was required to publish a report card laying the results out on the table for all to see. 

Because of NCLB, parents now know which students are being educated, by whom and in what schools. 

Taxpayers now know where their dollars are being invested and what the results are. 

We now have sophisticated data that states and districts can use to improve learning in classrooms in real time. 

We can evaluate teachers based on the performance of their students and reward those who are succeeding. 

We can tell how students are performing against a standard and compare them to students in other schools, districts and states. 

The information has served to empower the public which now overwhelmingly favors charter schools (66 percent), supports "parent trigger" laws (70 percent favor) that allow parents and educators to take charge of failing schools, recognizes the need to close the achievement gap (89 percent) and believes that teachers should be evaluated - in part - based on the performance of their students (52 percent).

We didn't finish the job. The achievement gap still persists. But where administrators and educators embraced NCLB, they changed the culture and ushered in promising progress. 

Instead of leadership from the White House, we have waivers from the Department of Education. The very escape hatches available to parents with students in failing schools -- school choice and tutoring -- are being nailed shut. Schools no longer have to answer for the performance of their poor and minority students. Absent congressional action on a long-overdue reauthorization of this law, the administration is dismantling it, state by state. 

While having every student "college and career ready" is a laudable goal, it is an empty promise if the nation has yet to meet NCLB's more modest ambition of children performing at grade level in reading and mathematics. NCLB has been called pie-in-the-sky for expecting too much. But I still argue, more than a decade later, that its goal remains pretty modest - the bare minimum any of us would want for our own children. 

In the words of Clarence, George Bailey's pleading guardian angel: "Don't you see what a mistake it would be to just throw it away?"

For the sake of America's schoolchildren today and the nation's leaders and workforce of tomorrow, let's build on the many things in the law that are working and work together to shore up what's not.

http://www.huffingtonpost.com/margaret-spellings/what-if_5_b_1910679.html





California's SAT scores drop; reading and math below national average

By Sharon Noguchi

mercurynews.com

September 26, 2012

California high school seniors' SAT scores dropped last year, reflecting a national trend of lower scores on the college-entrance exam.

Students of California's class of 2012 who took the three-part exam during high school scored an average of 495 in critical reading, 512 in math and 496 in writing, a three- or four-point drop in each area.

California students scored slightly lower than the national averages of 496 in reading and 514 in math, but higher than the national average of 488 in writing.

National scores have been falling for seven to nine years, depending on the subject area.

But a bright spot in the report, released Monday by the College Board, the private organization that administers the test, is that California's participation rate in the SAT continued its steady rise. Exactly half of public school seniors -- and 55 percent of all California seniors -- took the SAT during high school, a 2-percentage-point increase from last year and an 8-percentage-point rise over 10 years.

Among states, California scored higher in math than only 17 other states, but many of those states have far lower participation rates. For example, Illinois students scored about 100 points higher in all three subjects than did California students, but only 5 percent -- versus California's 55 percent -- of Illinois students took the SAT.

For the first time, Latino students in California public schools represented a larger percentage of test-takers than did any other ethnic group -- an indication that more are taking college prep courses. In the state's class of 2012, 36 percent of those taking the SAT were Latino, 29 percent were white, 22 percent were Asian and 7 percent were African-American. 

The maximum score on each section of the SAT is 800 points. The College Board estimates that only 43 percent of the class of 2012 graduated high school prepared enough to be likely to succeed in college. That estimate is based on how many students scored at least 1550, out of a possible 2400, which indicates they have a 65 percent likelihood of achieving at least B-minus average during their freshman year in a four-year college.

http://www.mercurynews.com/education/ci_21630149/californias-sat-scores-drop-reading-and-math-below


Eight economic facts about education

New report recommends ways that education can help boost U.S. economy

By Laura Devaney, Managing Editor

October 4th, 2012 

eSchool News





Better access to financial aid information and smaller-scale interventions (such as after-school enrichment programs) are just two ways that education leaders can boost high school and college completion.

Earning a college degree increases one’s earning potential and economic value significantly—yet the United States is being outpaced by many other countries in the percentage of students completing college.

The authors of “A Dozen Economic Facts About K-12 Education” identify key facts about K-12 education and include tips on how improvements can benefit U.S. students and the national economy. Here are some of those facts; for the full report, click here.

The report was released by The Hamilton Project, which aims to advance opportunity, growth, and prosperity in the nation.

1. Having less education can limit your earnings prospects.
The report notes that less-educated people enter the workforce earning much less than entry-level college graduates. In fact, in 2010, nearly 80 percent of high school dropouts earned less than $30,000. Of workers earning more than $100,000 a year, more than 75 percent had at least a college degree.

2. The U.S. is no longer a world leader in high school and college completion.
The U.S. now ranks 15th in the world in the percentage of workers ages 25-34 who have a college degree. That’s a sharp plummet from ranking second 30 years ago. It’s not that fewer U.S. workers hold a degree: The nation’s college completion rate has remained stagnant, while other countries (such as South Korea and Japan) have seen their college completion rates soar in recent years.

U.S. high school completion rates fell to eleventh place when ranked globally. Students in the U.S. rank 14th in international reading assessments and 25th on international math assessments. President Obama has made college completion a core goal of his administration.

3. The achievement gap between white and minority students remains.
Data reveal that when black students enter kindergarten or first grade, they already achieve at lower levels than their white peers when it comes to standardized tests—and that achievement gap grows larger with age. Some evidence points to school quality, and the vast variation that exists in schools across the nation, as one reason for this gap.

4. Education lags behind other sectors in innovation investments.
Education faces “a relative innovation deficit,” in that the U.S. spends anywhere from 3 to 23 percent of its expenditures on research and development in other sectors, but just 0.2 percent of education expenditures are spent on research and development. Average test scores have fallen flat, and the nation could benefit from new approaches aimed at increasing productivity and innovation, the report says.

5. Better teachers matter, even more than you might think.
Having a “better teacher” for even just one year, as measured by the somewhat controversial “value-added” model, means a student is 1.8 times more likely to attend college; female students are 1.7 percent less likely to have a child as a teenager; and the net present value of students’ lifetime earnings is nearly $6,400 greater, the report claims.

6. Some charter schools show dramatic improvements in student achievement and might offer lessons for the broader education community.
Charter schools can serve as models for public school systems, the report says, because they have more room to innovate and can experiment with what works. For instance, results from the Harlem Children’s Zone and the Knowledge Is Power Program—both charter programs—show declines in racial achievement gaps. The report notes that results can be inconsistent, though, and researchers are currently examining what practices make charter schools successful and how public schools can apply those practices in their own environments.

7. Small-scale interventions also present opportunities for raising student achievement.
Big changes often receive the most attention, but smaller changes can have a large impact in the classroom as well, the report notes. Some of those changes include incentivizing students to read, moving schools to a K-8 structure to improve test scores among middle school students, having later start times, running after-school enrichment programs, and having smaller class sizes.

8. More information and greater transparency in our education system could go a long way toward improving outcomes.
Better access to more information could help economically disadvantaged students finish high school and apply to college, the report says. Less-complicated financial aid applications and processes could encourage more students to apply for aid.

http://www.eschoolnews.com/2012/10/04/eight-economic-facts-about-education/?



TEACHER QUALITY/PREPARATION
Educators Discuss Ways To Boost Interest In Math, Science 
By Stephanie Minasian

Gazettes

October 17, 2012 

Long Beach education officials are joining business, civic and education leaders from across California this week in San Diego to discuss the need to bolster science, technology, engineering and mathematics (STEM) education in schools.
The 2012 California STEM Summit took place Oct. 15 and 16 to discuss new initiatives to spark interest in STEM education in K-12 to college and workforce development.
Despite unemployment levels, California employers say they can’t find enough STEM-capable candidates due to fewer students graduating with STEM degrees in the state. There are 1.4 STEM jobs for every qualified job seeker, according to officials.
“All California students deserve access to world-class STEM education that prepares them for academic, career and personal success,” said Chris Roe, California STEM Learning Network CEO in a release. “The California STEM Summit serves as a catalyst to advance high quality STEM education and prepare California’s future workforce so our state can continue to lead the world in innovation and new job creation.”
The Summit will launch and advance new initiatives for STEM education, including programs to recruit and train teachers. Attendees also learned about the new Common Core State Standards and Next Generation Science Standards and how together, they provide a framework for high-quality STEM education for K-12 students, according to the release.
Speakers at the summit included State Superintendent of Public Instruction Tom Torlakson, retired NBA player Kareem Abdul-Jabbar, education scientist and TED Talk luminary Dr. Sugata Mitra, Assemblywomen Susan Bonilla and David Seidel of NASA’s Jet Propulsion Laboratory.
For more information about the STEM summit, visit www.castemsummit.com.

http://www.gazettes.com/news/education/educators-discuss-ways-to-boost-interest-in-math-science/article_970913ca-1880-11e2-9a3c-0019bb2963f4.html





THE ECONOMY AND GLOBAL COMPETITIVENESS
How STEM Can Save U.S. Industry

by Brian Lane

ThomasNet News

October 2nd, 2012





America’s poor performance in science, technology, engineering and mathematics, or STEM, education is seen as one of the major causes of the shortage of skilled manufacturing workers. As Manufacturing Day – an image and awareness campaign – approaches on Oct. 5, can manufacturers and their partners in academia and government succeed in refocusing students on STEM and fix the skilled labor gap?

Although the United States has seen 30 consecutive months of job growth, unemployment has remained above 8 percent for 43 months. At the same time, hundreds of thousands of manufacturing jobs remain unfilled. There are numerous theories attempting to account for this poor performance in the labor market, but one consistent factor employers and market specialists cite is the skills gap caused by a lack of targeted education among the labor pool.

According to a September 2011 survey of manufacturers, conducted by the Manufacturing Institute, 67 percent of respondents reported a moderate to severe shortage of available, qualified workers and 56 percent expected the problem to get worse in the next three to five years. Of those, 5 percent said their available jobs go unfilled because of a lack of appropriately skilled workers.

Studies have traced the lack of skilled workers to America’s poor performance in STEM education. STEM, which stands for science, technology, engineering and mathematics, is noted as a fundamental requirement for many high-tech manufacturing jobs in the country, yet “only 32 percent of U.S. and private school students in the class of 2011 are deemed proficient in mathematics,” according to a speech Rick Stephens, senior vice president of human resources and administration at Boeing, delivered last summer.

A 2010 PISA study showed American students scored 23rd in math and 31st in science when compared with 65 other top industrial countries, ranking lower than Lichtenstein, Slovakia, Estonia and Hungary.

The Science and Engineering Indicators of 2012, assembled by the National Science Board, showed improvements, but the gains do not suggest a complete turnaround. This data is especially worrisome considering the improvements American education will need to make. As Gray Construction notes, “around 1 million more professionals will be needed to fill STEM jobs over the next decade. To meet this demand, the U.S. will need to increase STEM-degreed graduates by some 34 percent — an unlikely feat given the U.S. is graduating fewer and fewer STEM professionals each year.”

The “U.S. needs a manufacturing agenda,” Jerry Jasinowski, former president of the National Association of Manufacturers (NAM) and the Manufacturing Institute, wrote at U.S. News and World Report. “Talent is complementary to technology, but the kids coming out of our public schools are pathetically unqualified to work in modern manufacturing. The Germans and Japanese in particular have excellent programs for training bright young people to work with advanced manufacturing technologies. We have enough lawyers. We need more people who know how to make things.”

How can the country’s lawmakers, educators and manufacturers create this agenda?

Presidents George W. Bush and Barack Obama have endorsed initiatives to combat the problem. Among other efforts, President Bush signed into law the America COMPETES Act of 2007, which allocated more funding to science and technology education; in his 2013 budget, President Obama requested continued funding for the Effective Teaching and Learning: STEM program, the new name for the Mathematics and Science Partnership (MSP).

Other government efforts have not been so successful. The STEM Jobs bill, which attempted to attract foreign science workers, was rejected by the House of Representatives in late September.

Considering the mixed record of success from government-sponsored STEM education initiatives, many experts encourage manufacturers to become active in addressing the issue themselves.

Amy Kaslow, senior fellow of the Council on Competitiveness, outlined eight steps to close the skills gap in Manufacturing Executive. Her advice is no quick fix; rather, she enumerates a comprehensive, diverse path manufacturers must tread to successfully cross the gulf. One step is simply communicating the consequences of the skills gap. As manufacturing increases as a percentage of American GDP, so too does its role in guiding the country out of the recession. Properly articulating the threat of the skills gap to American workers today and tomorrow will make the industry more appealing to a wider number of job seekers.

“Once manufacturers become authorities on this narrative, they will position themselves as a compelling career choice,” Kaslow argues.

Part of commanding this narrative involves rebranding manufacturing in the public mind. Citing Manufacturing Institute survey figures, Kaslow notes that “only 20 percent of American adults would advise their children to pursue manufacturing careers. Their bias is strong, their views distorted by old pictures of factory workers on the assembly line performing mind-numbing tasks.” Changing this bias can be solved by direct outreach, such as opening a factory to the public.

Additionally, manufacturers can strengthen their alliances with education partners and demand results. Kaslow suggests firms should ensure their education partners:

· Perform effective entry assessments of students to determine the most realistic and effective career pathways;

· Expedite student connections to the job market with relevant coursework, certifications and just-in-time training offered in the classroom, offsite and online;

· Offer accredited programs that capture and cultivate student interest in STEM/manufacturing, and award post-secondary credits to high school students who work with mentors to learn entry-level trade skills;

· Enter into strategic partnerships with national and/or local industry that lead to well-informed curricula that reflect job market demands and offer access to an array of in-kind support, including teacher training, industry professionals and tradesmen/women as teacher and student mentors, simulators, facilities, work-study programs and internships; and

· Track and report metrics that show the correlations between field of study/mentoring/job placement/employability of graduates.

The Society of Manufacturing Engineers (SME) has been very active in realizing some of these goals. In association with Project Lead the Way (PLTW), SME has developed the SME Education Foundation to create a “STEM grid” to recognize schools devoted to STEM education and support community efforts in the form of funding, education summer camps for students and counseling.

At IMTS in September, SME also revealed its six-point program to reverse the skilled workforce shortage and improve STEM education. The action plan advises stakeholders to focus on:

· Attracting more students into manufacturing;

· Articulating a standard core of manufacturing knowledge;

· Improving the consistency and quality of manufacturing education;

· Integrating manufacturing topics into STEM education;

· Developing faculty that deliver world-class manufacturing education; and

· Strategically deploying resources to accomplish these goals.

Manufacturing interest groups have developed additional innovative efforts to increase public awareness of manufacturing career opportunities, such as Manufacturing Day on Oct. 5.

Co-produced by the Fabricators & Manufacturers Association, Intl. (FMA); the Manufacturing Extension Partnership (MEP); National Institute of Standards and Technology (NIST); the National Association of Manufacturers (NAM); and the Manufacturing Institute, Manufacturing Day is a nationwide effort to encourage manufacturers to open their facilities to the public. Firms across the country will host educational sessions and factory tours for students, veterans, local government officials and other members of the local community.

“Manufacturing Day will be the ‘coming out party’ for U.S. manufacturers all across the nation,” Ed Youdell, president and CEO of the FMA, said in a statement. “Oct. 5 is dedicated to celebrating the great work and innovation of the 12 million men and women who make the United States the world’s largest manufacturing economy. FMA and MEP centers are encouraging their members and manufacturers to open their doors to their local school kids, community college students, press, and job seekers so that they can see firsthand the safe, high-tech and innovative work environments that await the best and brightest who pursue careers in manufacturing.”

Manufacturing Day is just one effort to “control the narrative” of manufacturing and alleviate the threat posed by the skills gap. Increasing interest in STEM education will take a lot of effort and initiative on the part of the manufacturing community as a whole. What will your role be?

http://news.thomasnet.com/IMT/2012/10/02/how-stem-can-save-u-s-industry/





High Schools Not Meeting STEM Demand

By Kelsey Sheehy
U.S. News & World Report

October 1, 2012 
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In most states, computer science does not satisfy core graduation requirements.

Computer scientists are in high demand, but only a fraction of U.S. high schools offer advanced training on the subject—and that fraction is shrinking.

Of the more than 42,000 public and private high schools in the United States, only 2,100 high schools offered the Advanced Placement test in computer science last year, down 25 percent over the past five years, according to a recent report by Microsoft.

In schools where computer science is offered, it often does not count toward graduation. Only nine states—Georgia, Missouri, New York, North Carolina, Oklahoma, Oregon, Rhode Island, Texas, and Virginia—allow computer science courses to satisfy core math or science requirements, according to the report.

The other 41 states do not consider computer science as a math or a science, Brad Smith, executive vice president of legal and corporate affairs at Microsoft, noted during a panel discussion last week at the Brookings Institute, a nonprofit think tank.

"It will get you just as close to graduation as it will if you take woodworking," Smith said. "I love wood, but it is not the future of our economy."

With an estimated 120,000 new jobs requiring a bachelor's degree in computer science expected in the next year alone, and nearly 3.7 million jobs in STEM fields—science, technology, engineering, and math—currently sitting unfilled, computer science is the future, he argued.

And preparing students to fill those jobs has to start before college.

"If you think for a moment about some of the people who have remade our world, people like Bill Gates or Steve Jobs or Mark Zuckerberg … What did they all have in common?" Smith asked. "They each learned computer science before they graduated from high school. They were the fortunate few."

Before students can gain access to these courses, schools need teachers qualified to teach them. And districts with dwindling budgets and restrictive pay structures are competing with the likes of Microsoft, Google, and Facebook for talent, Michael McShane, an education policy researcher at the American Enterprise Institute, said at the panel.

Businesses can increase pay and incentives for STEM graduates based on demand, but school districts are required to pay teachers the same whether they have a degree in English or engineering, even if there is a greater demand for the latter, McShane added.

"One of the fundamental things we need to do is rethink the way that we recruit, retain, and compensate teachers to be able to deal with this changing labor market," he said.

While they may compete for STEM talent, school districts and businesses can work together to develop the necessary skills in both teachers and students.

For its part, the Microsoft Technology Education and Literacy in School program trains tech professionals to work as part-time computer science teachers in high schools. The company also plans to invest $500 million over the next three years to expand STEM education broadly—and computer science education more specifically.

http://www.usnews.com/education/blogs/high-school-notes/2012/10/01/high-schools-not-meeting-stem-demand


UTEP leading push to change way engineers think, look

By Vic Kolenc

El Paso Times

October 08, 2012





Martin de la Torre, left, and Zenia Garcia worked in the Center for Space Exploration Technology at UTEP Wednesday. Research Manager Nate Robinson is at right. (Victor Calzada / El Paso Times)
UTEP College of Engineering Dean Richard Schoephoerster is among a handful of engineering deans leading a national push to increase the number of engineers in the nation, and do it by changing the way engineers look and think.

The change in looks will come by increasing the number of Hispanics, blacks, and women engineers. 

The change in thinking will come by changing curriculums to teach engineering students more people and business skills to go with their technical skills.

"What's driving this right now, is we're at sort of a crisis point in terms of the engineering workforce right now," Schoephoerster said. "I was at a meeting (recently) that included the overall vice president for human resources for Boeing, that has 30,000-plus engineers around the world. He said a third of his engineering workforce is going to retire in the next five years. He is desperate for engineers."

The United States also has to keep up with China and India, which are producing large numbers of engineers, he said.

The solution is for engineering colleges to do what UTEP has done for decades -- match the demographics of their communities, which means bringing more Hispanics and blacks into the colleges, he said. The UTEP college also has a goal to increase the number of women in the school, he said.

Another key part of the solution is to make engineering curriculums more interesting and more tied to how engineers' technical skills can help improve the world, he said. In essence, to produce more well-rounded engineers. 
James Spohrer, director of the IBM University Programs Worldwide, based in California, said in an email that the ideas being pushed by Schoephoerster and other engineering deans to broaden engineering education should "help improve the quantity, quality, and diversity of engineers."

"In many areas of engineering, especially the newest, hottest areas, there are not enough engineers of the type industry needs," Spohrer said.

He agreed with the UTEP dean that engineers for the future need more of a blend of business, communications, and organizational skills to go along with their technical skills. Those combined skills are needed by IBM and other companies to build a smarter and better planet, he said.

Schoephoerster, 49, came to UTEP in July 2007 after a 17-year stint at Florida International University in Miami, the nation's top producer of Hispanic engineers. He was founding chair of its Biomedical Engineering Department, a program he's also starting at UTEP.

He's one of four engineering college deans who last month went to Washington, D.C., to brief several members of Congress, federal agency officials, and others about a plan to increase the number of Hispanics, blacks, and American Indians getting engineering degrees in the United States from 12.4 percent in 2010 to 20 percent by 2025, and to transform engineering education. 

The plan, with a list of 10 recommendations to increase the flow of engineering graduates, comes from a report produced out of a National Science Foundation-sponsored workshop in March. (The report is available online, http://eic3.eng.fiu.edu/nsf) 

"The deans are trying to create a platform to change the demographic face of engineering because that's the only way demand (for engineers) can be met in this country," said UTEP President Diana Natalicio. "UTEP is in a perfect leadership position because it is one of the top producers of Hispanic engineers in the nation."

UTEP has made a name for itself by producing quality engineers that don't look like engineers did 50 years ago when the typical engineer was a white male, Natalicio noted.

UTEP is the second-largest producer of Hispanic engineers in the country, just behind Florida International in Miami.

UTEP has 350 to 475 graduates a year from all engineering-degree programs, with about 75 percent of those Hispanic and almost a quarter of them women, which includes some of the Hispanics.

The engineering college's goal is to increase the number of graduates by 25 percent in the next three to five years, and increase enrollment -- now at 3,154 --to 4,000 in the next five to eight years, the dean said. 

It's also aiming to eventually have half its graduates be women, he added.

The engineering college is the second largest at UTEP, behind the College of Liberal Arts. 

UTEP, Florida International, California State Los Angeles, and other minority-serving schools have been very good at producing Hispanic engineers, Schoephoerster said.

"But we can't handle the burden ourselves," he said. 

So, the schools need to be models on how other engineering colleges can graduate more minorities, he said. One way the schools will do that is through the now-forming national Consortium of Minority-Serving Engineering and Technology Programs at Urban, Public Universities, he said.

IBM's Spohrer said he agreed to sit on the UTEP engineering college advisory board because of Schoephoerster's vision for transforming engineering education.

"Specifically, the (engineering education) model of the future may evolve to be more like the medical school clinical model, where faculty are practitioners and their students are working on real-world challenges," Spohrer said.

Schoephoerster said engineering schools can learn from medical schools -- where faculty are typically practicing doctors tied to teaching hospitals -- to attract a new generation of engineers.

Engineering colleges need more practicing engineers to bring "practice-based skills" to students, and more company internships for students to get more hands-on training, he said.

Broadening the undergraduate engineering curriculum will help attract more people into engineering, and by making the curriculum more "practice-based, students will stay more engaged and won't drop out," the dean said. 

UTEP is taking a step in that direction with its broad-based Leadership Engineering degree program, set to begin next fall.

"We call it Leadership Engineering because we want to attract future leaders into the engineering field" instead of having those people go into law, medicine, or general business, Schoephoerster said. "Part of the reason we're not producing more engineers is we're losing high-quality students to other fields.

"We are a society so dependent on technology that people driving society forward on a professional level need to have a fundamental understanding of technology," and a broad-based engineering program can do that, the dean said.

"We believe engineering is the liberal arts degree of the 21st century," he said.

UTEP President Natalicio said she doesn't see engineers resembling liberal arts grads. But, she said, there's no doubt they need a broader knowledge of the world.

UTEP started a program --with part of a $10 million gift last year from a former engineering grad, Mike Loya -- to converge engineering and business programs so engineering students get a broader understanding of the economics of engineering, she noted.

Engineers need to "develop a broader range of people skills because job conditions will shift, and the more broadly educated (engineer) will be able to navigate" the future better, Natalicio said.

Degree flow
Engineering degrees awarded, 2010-2011*:

· Bachelor's: 83,001 (18.4 percent women).

· Master's: 46,940 (22.6 percent women).

· Doctoral: 9,582 (21.8 percent women).

*U.S., and Puerto Rico

Source: American Society for Engineering Education. 

Degrees by ethnicity
Percentage of engineering bachelor's degrees by ethnic group, 2010-2011*:

· Asian-Americans: 12.2 percent. 

· Hispanics: 8.5 percent. 

· Blacks: 4.2 percent. 

· Whites: 69.8 percent. 

*U.S., and Puerto Rico

Source: American Society for Engineering Education.

Top Hispanic schools
U.S. engineering schools with the most bachelor's degrees to Hispanics, 2010-2011:

1. Florida International University, 359. 

2. University of Texas at El Paso, 220. 

3. University of Florida, 167. 

4. Texas A&M University, 151. 

5. California State Polytechnic, Pomona, 143. 

Source: American Society for Engineering Education.

UTEP profile
UTEP College of Engineering data:

· 3,154 students.* 

· 79 percent Hispanic. 

· 19.3-percent women. 

· 299 bachelor's degrees.** 

· 160 master's degrees. 

· 15 doctoral degrees. 

· 103 faculty members. 

*Enrollment, Fall 2011, **Degrees in 2010-2011

Source: UTEP

http://www.elpasotimes.com/news/ci_21721621/utep-engineering-program-key-recruiting-drive?source=most_emailed





STEM GRANTS, ANNOUNCEMENTS, AND AWARDS
California State University Trustees Appoint Timothy P. White as Seventh CSU Chancellor 

University of California, Riverside Chancellor to lead the 23 campus 
system of public higher education
(October 4, 2012) – The California State University Board of Trustees today named Timothy P. White, chancellor of the University of California, Riverside, as the seventh chancellor to lead the 23 campus CSU system, the largest four-year public higher education system in the country.

“I am humbled to have been chosen to lead the California State University system at such a transformative time," said White. "As Chancellor, I look forward to engaging with faculty, students, staff, campus presidents and CSU trustees, along with the communities we serve, as we advance this vital system of higher education for California's future." 

White, 63, has served as UCR Chancellor since 2008 and was among the finalists for the position to succeed Chancellor Charles B. Reed who announced his retirement following a 14-year tenure with the system. 

“Tim White's background and experience reflect the institutional values and mission of the CSU," said CSU Board Chair Bob Linscheid. "His demonstrated leadership and commitment to student success are the right combination for the university's future."

White is the eighth chancellor of UC Riverside, and has led the growth of the campus to almost 21,000 students, a record for the campus that opened in 1954. Shortly after arriving at UCR, he formed a committee of faculty, staff, students and community stakeholders to develop a 10-year strategic plan for the university's next stage of development. He also furthered UCR's goal for the establishment of a School of Medicine by hiring its founding dean and securing $100 million in gifts and financing for the initial years of the school's operation. The school this week received preliminary accreditation to serve students. In addition, he recently announced the opening of the UCR School of Public Policy. 

Under White's leadership, UCR has consistently been rated well in the U.S. News and World Report's college rankings both in academic quality and diversity. Within the UC system, UCR has proportionally more minority students than any other campus, and more than 53 percent of UCR students receive Pell Grants. 

"As a long serving member of the board, we are grateful to appoint a chancellor with Tim White's commitment to reaching out to underserved students that was initiated by Chancellor Reed," said CSU Trustee Bill Hauck who led the search committee. "Tim has experienced firsthand the powerful impact of higher education, and has the leadership qualities to guide the system through these fiscally challenging times."

Prior to serving at UCR, White was president of the University of Idaho from 2004 to 2008. There he established a strategic direction to further the university's role as the state's land-grant and flagship research university. 

White also served as a dean, provost and executive vice president, and interim president at Oregon State University. He previously held positions as professor and chair of the Department of Human Biodynamics at the University of California, Berkeley, and as professor and chair of the Department of Movement Science and research scientist in the Institute of Gerontology at the University of Michigan.

White is a member of numerous national organizations, and is a Fellow of the American College of Sports Medicine. In addition, he has served on the NCAA Division I Board of Directors, the Western Association of Schools and Colleges, the American College and University Presidents Climate Commitment on Sustainability, the Big West Conference Board of Directors, and the University of California systemwide Working Smarter Initiative and Rebenching Committee.

Born in Buenos Aires, Argentina, White immigrated to Northern California, and is a first-generation college student who has matriculated within every college system in California. After beginning at Diablo Valley Community College, he earned a bachelor's from Fresno State, a master's degree from Cal State Hayward (East Bay), and a Ph.D. at UC Berkeley. He also spent two years as a post-doctoral scholar in physiology at the University of Michigan before starting his academic career in Ann Arbor. He is internationally recognized for his work in muscle plasticity, injury and aging.

White is expected to start in his new position at the end of December, and will receive an annual salary at the same level as the current chancellor, $421,500 plus a $30,000 supplement from CSU Foundation sources, as well as the standard benefits package for CSU employees.

White and his wife Dr. Karen White have four sons. She has been engaged with UC Riverside as a part-time assistant clinical professor for the Biomedical Sciences program, and as director of Operation Education, a scholarship program that supports veteran students with disabilities.



Press Release
ETS EXECUTIVE YVETTE DONADO A HISPANIC BUSINESS INFLUENTIAL

Yvette Donado, Chief Administrative Officer and Senior Vice President, People, Process & Communications of Educational Testing Service (ETS), has been named one of the nation’s 50 most influential Hispanic leaders by Hispanic Business magazine. 

“I am deeply grateful to Hispanic Business for this designation,” says Donado. “I owe much to ETS for having received this honor. A nonprofit organization, ETS has a mission and culture that foster civic engagement and volunteerism. It is rewarding to be able to work with many organizations on a variety of education needs.”
At ETS, she oversees corporate quality and process management; communications, marketing, government relations and public affairs, human resources and the office of the corporate secretary. She also directs ETS’s community outreach, including support for community organizations. With broad experience in the nonprofit and corporate arenas, she speaks frequently on human resources management, careers and self-actualization.
Donado is on the board of directors of New Jersey-based Hispanics Inspiring Students’ Performance and Achievement (HISPA), and a long-time supporter of Dallas-based Parents Step Ahead, among other organizations. She is a leader in ETS’s initiative to marshal its intellectual capital and decades-long experience in English proficiency assessments to better address the needs of the nation’s 5.5 million English language learners in the nation’s public schools. Hispanics are 80 percent of these students.
In an interview in the online feature, Donado speaks about her professional experience and mentors, her challenges and successes, Latino education and how Latinas can gain seats on boards in the nonprofit and corporate arenas. 
“Yvette brings great distinction to ETS,” says President and CEO Kurt Landgraf. “In addition to her attributes as a senior executive, she illustrates how community engagement can help people and help us better understand community needs.”

The Hispanic Business interview and the list and profiles of the 2012 influentials can be viewed at: http://www.hispanicbusiness.com/branded/2012/influentials/hb_influentials_donado_qna.asp.


Es El Momento College Fair Attracts 35,000 Latinos to CSUDH




Approximately 35,000 people attended the Es El Momento Education Fair, hosted at California State University Dominguez Hills and co-sponsored by Univision and the California State University Chancellor’s Office, on Oct. 13.

Parents and students learned about college options and educational support offered by public and private institutions of higher education, as well as by more than 150 nonprofit organizations dedicated to serving youths. 

"I was impressed by the interest that these parents demonstrated in becoming partners with their children for high school graduation and college readiness," said Jorge Haynes, senior director of external relations at the CSU Chancellor's Office. 

Univision's network anchors Maria Elena Salinas and Enrique Acevedo led a workshop on how to recognize and stop bullying. 

The fair presented 45 other workshops in Spanish on topics of interest to Latino parents and high school students. They included the A-G requirements to qualify for college, financial aid, deferred action for childhood arrivals, and college opportunities for students who qualify under California's AB 540 legislation.

Actor Edward James Olmos, accompanied by dozens of Latino authors, held the Latino Book & Family Festival in conjunction with the Es El Momento Education Fair. 

Parents received free textbooks donated by the Mexican Consulate, the Molina Health Care Foundation and the Latino Book & Family Festival. More than 65,000 books were donated for distribution free of cost to participants.

Seventeen CSU campuses from throughout the state sent bilingual teams of outreach professionals ready to engage parent and students in conversations about how to qualify for the CSU and to invite them to visit campuses in Northern and Southern California so that students can identify a campus that best fits their personality and academic goals.
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Volunteers from several CSU campuses stand ready to pitch how to get to college information to Latino parents and students attending Es El Momento at CSUDH.
[image: image9.jpg]



KMEX General Manager Alberto Mier y Teran chats with actor Edward James Olmos at the CSUDH art gallery, during the Es El Momento fair.

Both Univision and CSU are exploring possibilities to hold an EEM fair at a CSU campus in Northern California.

http://www.calstate.edu/externalrelations/news/





Upcoming Network Partner Conferences and Events
I am pleased to provide you the schedule of conferences and events this coming year by the stakeholder groups and organizations that comprise the Hispanic STEM Initiative network. There is only one remaining event scheduled in 2012. The schedule will be updated for 2013 and I invite your organization to submit the details of your event so that it can be included in the subsequent issue of the Hispanic STEM Initiative Update.
	Date(s)
	Conference/Event, Theme, and Venue
	Location

	Nov. 14-18
	Society of Hispanic Professional Engineers (SHPE/AHETEMS) Conference 2012 at the (Location to be determined)
http://oneshpe.shpe.org/wps/portal/national
	Fort Worth, TX







I hope you found this edition of the Hispanic STEM Initiative Update to be informative.
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