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Dear Friends,

This Labor Day Weekend will mark the end of summer and the beginning another academic year. Even during this and the previous week, students all across the country were returning to or enrolling in schools, classrooms, and campuses. No doubt our aspirations are high – that their grades will be better, that the scores will be higher, and that more students will be graduating from high school and enrolling in larger numbers in postsecondary institutions. As it turns out, according to a Pew Hispanic Center study released last week, it found that the number of young Hispanic students attending two- and four-year colleges reached an all-time high of 1.8 million, with their enrollment increasing 24 percent between 2009 and 2010. (See article and access to complete report below.) That is certainly welcome news, and increasing Hispanic student enrollment in postsecondary institutions has been the trend in recent years. However, this news is tempered somewhat by another pattern that has been just as evident in that a sizeable number of Hispanic students that enroll in postsecondary institutions do not persist and ultimately complete their education. One of the reasons is that many of them have to take remedial classes because they didn’t receive the necessary preparation in K-12 schools to undertake the rigors of a college education. This is especially true of students that didn’t receive sufficient or adequate academic preparation in the core subjects of math and science. This fact is borne out in ACT’s annual report released just two weeks ago (see article below), in which three-quarters of U.S. students fall short of the ACT’s definition of being prepared for a university education in English, reading, math, and science. Despite its optimistic title (“ACT deems more students college-ready”), what improvement there has been in the overall college readiness of students, it has been incremental. And, incremental improvements are not going to help us keep pace and nor make up the ground we are losing to other countries in terms of student academic performance. So, as we usher in another academic year, let us not lose sight of what we already know – academic preparation and college readiness requires early quality childhood education, informed parental involvement, and high quality instruction in math and science, beginning at the earliest grades and continuing throughout a student’s academic experience. If we can make progress along these fronts, we can then be more confident of fulfilling the aspirations we all have for translating the increased enrollment of Hispanic students in postsecondary institutions into actual college graduates, particularly in the STEM fields.



News, Information, and STEM Articles of Interest
As a regular feature of the Hispanic STEM Initiative Update, I am pleased to provide you the following news, information, and articles of interest in STEM education. I especially thank those of you who submitted some of this information and encourage the rest to do same when you encounter an educational item that will be of interest to the network.



Hispanic college enrollment spikes, study shows

Pew study shows enrollment jumped by 24% from 2009 to 2010

By Jeannette Rivera-Lyles and Denise-Marie Balona, ORLANDO SENTINEL 

August 26, 2011

Cristina González saw the economy taking a turn for the worse while she was working at a clothing store during high school. Customers weren't spending as much, her hours were cut back and some people she knew were laid off. A life working at the mall was not enticing.

"I knew college was my best chance," said González, 21, now a senior majoring in communications at the University of Central Florida. She hopes to become the first in her family get a college degree.

González is one of thousands of Hispanic students across the nation who enrolled in college for similar reasons. A Pew Hispanic Center study released Thursday found that the number of young Hispanics attending two- and four-year colleges has reached an all-time high of 1.8 million, with Latino enrollment increasing 24 percent between 2009 and 2010. The economy, the study found, has been a big motivator.

"The surge has been dramatic," said Richard Fry, the Pew researcher who wrote the study. The ranks of Hispanic students increased by almost 350,000.

As a result, Hispanics outnumbered blacks on campuses for the first time, although African-American enrollment also has posted gains for several years.

The Pew study did not report state-specific data, but Central Florida schools have also shown sharp increases in Latino enrollment. UCF and Valencia College posted 15 percent increases between 2009 and 2010. Seminole State College reported a 59 percent increase between 2007 and 2011, and Stetson University and Rollins College also made gains.

During the period studied, Florida was already leading the country in Hispanic enrollment and graduation rates. A report released this month by the National Conference of State Legislatures showed that 32 percent of Hispanics in Florida have a college degree, compared with 16 percent in Texas and California, two other states with large Latino populations.

Hispanics, which account for 16 percent of the population, are the nation's fastest-growing group. But that growth is only one reason behind the enrollment surge. College enrollment increased much faster than did the population of Hispanics ages 18 to 24.

A bigger factor, the Pew study found, was the sluggish economy. The lack of jobs for young people has acted as an incentive for Hispanics to choose college.

"Let's call it the silver lining," Fry said. "It used to be that some youth just wanted to get a job right after high school. Well, those jobs aren't there anymore. No other segment of the population has been hit harder by unemployment than the 18- to 24-year-old."

Another contributing factor, the study pointed out, is that the high-school graduation rate for Latinos has improved, climbing during the same period from 70 percent to 73 percent. And colleges and universities are reaching out to Hispanics earlier.

"It used to be that they thought their responsibility started with high-school seniors that they would recruit," Fry said. "Increasingly, we're seeing that colleges are reaching out to much younger kids and even middle-schoolers."

UCF, for example, is working with schools that have a high percentage of minority students to expose them to what it calls "the college culture."

"We go to their schools, bring them to campus and introduce them to other students and faculty members," said Gloria Laureano, an assistant vice president with UCF's Student Development and Enrollment Services.

The idea is that students would feel comfortable in a college environment, and learn about different majors and campus life.

http://www.orlandosentinel.com/features/education/os-hispanic-college-enrollment-20110826,0,7951780.story
The complete report (PDF) from the Pew Hispanic Center is available at this link: http://pewhispanic.org/files/reports/146.pdf


ACT Deems More Students College-Ready

Three-quarters of the class of 2011 still fell short of the bar

By Catherine Gewertz, Education Week

Published Online: August 17, 2011

The proportion of American students meeting all four of the ACT’s college-readiness benchmarks continued to rise this year, driven largely by improvements in performance on the mathematics and science portions of the exam, according to data released last week. 

The annual report from ACT, issued Aug. 17, examines the scores of students in the 2011 graduating class who took that college-entrance exam at some point in high school. This year’s report shows that 25 percent of those students produced scores in English, reading, math, and science that correlate with higher chances of earning B’s or C’s in entry-level college courses. That figure has grown steadily in recent years; it was 21 percent in 2005.

Much of the growth was the result of improvements on the math and science portions of the exam. In each of those areas, the proportion of students meeting the college-readiness benchmarks has risen 2 percentage points in the last five years.

The flip side of the good news, however, was also clear: Three-quarters of U.S. students fall short of the ACT’s definition of being prepared for a university education in all four subjects. And while two-thirds met the mark in English and half did in reading, those numbers are falling or flatlining, not rising.

Slow Progress

Even the math and science scores, while rising, show a long road ahead: More than half the students who took the ACT fell short of the college-readiness benchmark in math, and an average of seven in 10 fell short of it in science. 

Class of 2011

The average composite score on the ACT has been flat since 2007. One-quarter of the test-takers in the class of 2011 met college-readiness benchmarks in all four areas of the test, driven largely by improvements in the math and science scores.

“We are optimistic that there is growth happening in the continual increase, even a tick at a time, in the overall college readiness of students. It’s a great sign, especially as the population [of ACT test-takers] gets more diverse and larger,” said Jon L. Erickson, the ACT’s senior vice president for educational services. “But I’ll temper that by saying we need to accelerate the pace. It will take us too long at a tick at a time.”

Mr. Erickson credited a national focus on career- and college-readiness, and on the importance of science, technology, engineering, and math—the so-called STEM fields—for some of the improvement in ACT scores. More students, nearly three-quarters, are also taking what the Iowa City, Iowa-based company calls a “core curriculum”: four years of English and three each of social studies, science, and math. Students who take such a course sequence do better on the corresponding exams, Mr. Erickson noted.

Those who take three years of math, for instance, are nearly six times more likely to meet the college-readiness benchmark in that subject as those who don’t, according to ACT data. But taking a core curriculum is no guarantee of stellar exam performance, either, a possible reflection of the widely recognized variation in course content and rigor. Only one-third of the students who took three years of science met the science benchmark.

Expansion Seen

Students from minority ethnic and racial groups are taking the ACT in increasing numbers, according to the data. That trend could suggest greater college awareness among minority students, or it could reflect the racial and ethnic composition of states that are using the ACT more widely. Hispanic student participation has grown 116 percent in the last five years, Asian participation 59 percent, and African-American participation 47 percent, compared with 26 percent among white students.

But troubling gaps persist, something Mr. Erickson said “reflects the inequity of the rigor of the curriculum and of school systems as a whole.” Only 4 percent of African-American students met the ACT’s college-readiness benchmarks in all four subjects, for instance, compared with 11 percent of Hispanic students, 31 percent of white students, and 41 percent of Asian students.

http://www.edweek.org/ew/articles/2011/08/17/01act.h31.html?tkn=LVMFpfR5iqud3qNQwWh9NXJdCYIOpmsRR6wb&cmp=ENL-EU-NEWS1


Texas' progress on higher education goals mixed, officials say

By Ralph K.M. Haurwitz, AMERICAN-STATESMAN STAFF

Published: 9:42 p.m. Tuesday, July 26, 2011

Texas is on pace to meet many of its higher education goals by 2015, including overall targets for enrollment and the awarding of certificates and degrees, but could come up short on others, the state's commissioner of higher education said Tuesday.

"We are doing extremely well in terms of the two most important goals," said Commissioner Raymund Paredes in a conference call with reporters. "Having said that, we still have some very substantial challenges" involving goals for Hispanics and African Americans.

"Closing the Gaps by 2015," a set of goals adopted by the state in 2000, calls for boosting enrollment by about 630,000 students to 1,650,000 during the 15-year period. The plan is intended to bring enrollment, especially of minority students, up to par with other states.

Total enrollment in public and private institutions of higher learning in Texas stood at 1,505,449 in fall 2010, well on track in light of current growth rates to achieve the 2015 goal. But enrollment of Hispanics in general and African American men in particular is lagging behind.

And while overall figures for degrees and certificates are on track to meet the 2015 goal, attainment of degrees and certificates by African American and Hispanic students is trending somewhat below the target.

The state also is well behind its goals for certifying math and science teachers and for awarding degrees in so-called STEM fields — science, technology, engineering and math — according to data compiled by Paredes' agency, the Texas Higher Education Coordinating Board.

The data show a widening gender gap, with 6.8 percent of the state's women enrolled in higher education versus 5.1 percent of men. The gap is especially pronounced for African Americans, with 8.1 percent of women and 5 percent of men enrolled.

The enrollment rate for African American women exceeded that of any other group for reasons that aren't completely clear but that probably reflect a concerted effort within the African American community to improve educational attainment, Paredes said.

"Whatever is happening with African American females, I hope we can bottle it and make it pervasive," Paredes said.

The commissioner said efforts to raise enrollment and graduation rates include a coordinating board campaign dubbed Generation Texas, intended to foster a college-going culture, and stepped-up advising at many colleges to keep students on a degree-earning track.

Members of the coordinating board are scheduled to discuss these matters on Thursday at a meeting in Austin.

http://www.statesman.com/news/local/texas-progress-on-higher-education-goals-mixed-officials-1658869.html
PARENT AND FAMILY INVOLVEMENT

Minneapolis Public Schools offer continuing parent education

By Robin Sauerwein, TC Daily Planet
August 21, 2011
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A group photo of recent CPEO graduates (Photo courtesy of MPS Family and Community Engagement Office)

Minneapolis children will not be the only ones going back to school this fall. Many parents will be attending a seven-week Continuing Parent Education Opportunity (CPEO) course at one of the Minneapolis public schools.

CPEO is a program the Minneapolis school district started in 2008 and operates in roughly 28 schools (elementary-high school) each year. The curriculum is based on the Parent Institute for Quality Education (PIQE) developed more than 20 years ago in California, based on the diverse populations of families of students that attended public schools. The philosophy behind PIQE is that all parents love their children and want a better future for them. Funding for the program comes from Title I dollars.

According to Damon Gunn, program coordinator for the Minneapolis Public Schools, Office of Family Engagement, the program has four goals:

· Gives parents a better understanding of the school system;

· Offers creative ways for parents to support their kids at home (homework help);

· Helps build relationships with parents, school and staff; and

· Prepares students for college.

These program goals are addressed differently depending on whether parents have children at elementary, middle or high school levels.  The elementary level looks at understanding the school system and working on building blocks, such as self-esteem. At the middle school level, the curriculum focuses on the adolescent, how to motivate a student to read, and do homework, along with how to handle distractions such as peer pressure. The high school level discusses college options, testing and financial aid.

“Our kids are brainwashed in a lot of things. They need to be brainwashed in the right things.” Gunn said, "The right things being that they are smart enough to go to college and to let them know that at an early age they will go to college.

“Education is truly the way. They need to know education will open up so many avenues for them.”

Two facilitators lead each session. The program is available in four languages: Spanish, English, Somali and Hmong. Handouts are also given out in the language of the participants. The handouts are some of the most comprehensive materials for helping parents guide their youth to college.

Gunn said that what participants in the program like most is the interactive setting. The learning comes from each other and not from lectures by the facilitators.

Tex Ostvig has been a CPEO facilitator for 2 ½ years, leading programs at each level from elementary to high school. He said the program is valuable because parents are introduced to numerous topics, such as parental engagement, academic success, positive youth development, and college access. The curriculum is a version of experiential learning that involves and engages parents from all areas of life as well as various cultural backgrounds.

“Schools are striving to make every student college ready," Ostvig said. "A successful student has the support of their school, community, and family. The partnerships of the schools and CPEO send a message to the community, youth, the parents, the families and our society, that they believe in providing a pathway to college. The program provides education to the parents in the schools that their youth are learning in. When the parents are learning, then families are learning and when that happens, the spirit of learning begins to flow from the families into the schools and the classrooms. Everyone wins, students, parents, and schools.” 

Ostvig said that if parents have the opportunity to take the class they should take it.

“The valuable lessons learned will enrich your own life as well as your students as it pertains to pursuing a pathway to college," he said. "It is also one of the single events, that can place each parent in the role of changing our society, community and families through the pursuit for higher education.”

Parents who take the program come from all education, economic and cultural backgrounds.

“It is for all parents,” Gunn said.

http://www.tcdailyplanet.net/news/2011/08/21/minneapolis-public-schools-offer-continuing-parent-education


Census: Parents Reading More With Their Children

By Sarah D. Sparks, Education Week

Published Online: August 19, 2011

Today’s parents—especially low-income parents—are more involved with their young children than they were a decade ago, in ways that research has shown could boost children’s academic careers down the road.

Amid dense new data released Aug. 11 from the U.S. Census Bureau’s most recent Survey of Income and Program Participation, several indicators show American children are spending more time with their parents, from reading to playing to eating dinner, than they did in 1998. The latest data, which are for 2009 and come from interviews with a nationally representative sample of more than 42,000 households, could signal the potential for more parent involvement in education, even as federal, state, and district money for parent engagement shrinks.

Sheila Smith, the early-childhood director for the New York City-based National Center for Children in Poverty, said the indicators come as a hopeful surprise.

“We might almost expect the opposite trend because of the economic pressures,” she said. “When parents are under greater economic pressure, they may have less time and be under more stress and risk of depression.

“But on the other hand, there has really been a kind of convergence of new efforts to make parents aware of how important parent involvement in general, and reading with children in particular, are to school readiness and success,” Ms. Smith said.

Among such positive trends, the Census Bureau found:

· Parents overwhelmingly reported that they not only want, but expect, their children to graduate from high school and college. While fewer than half of low-income parents in 1998 expected their children to graduate from college, 54 percent of that group expected their children to earn a college degree in 2009.

· Among children in poverty, 45 percent of 1- and 2-year-olds and 40 percent of children ages 3 to 5 had parents who read to them at least seven times a week in 2009; by contrast, in 1998, among families in poverty, only 37 percent of the toddlers and 34 percent of the preschoolers read with their families as often. The proportion of low-income children being read to by their families increased faster than for their wealthier peers.

· Low-income parents were 10 percent more likely in 2009 than in 1998 to have frequent conversations with their preschool or elementary-age children “just for fun” throughout the day, with more than half doing so. 

· Parents in general were far more likely in 2009 to play and eat dinner with their children, and to praise their children at least three times a day, though younger children got more positive reinforcement than did teenagers.

“It’s not management language like, ‘Do this, do that,’ ” Ms. Smith said of these sorts of parent-child conversations. “Instead it’s, ‘Oh, remember what we did on the number-six bus going to the dentist?’ It’s language that tends to be more complex in syntax and structure. 

“That’s the kind of language that helps children learn to read,” she said.

Evidence for Quality Time

Research shows increasing that type of “quality time” between parents and children can have a big effect on development and academic progress. A landmark 1995 study, Meaningful Differences in the Everyday Experience of Young American Children, found that the vocabularies of children of parents on welfare lagged behind those of the children of professionals by an average of 1,537 words by age 3, in large part because professional parents engaged their children in more frequent and more positive conversations. 

“The effects on future student academic achievement are very large—differences among children at entry into kindergarten in the skills that are a product of the home environment are more powerful predictors of future academic achievement than variables under the control of K-12 schools,” said Grover J. “Russ” Whitehurst, the director of the Brown Center on Education Policy at the Washington-based Brookings Institution. He is also the former director of the federal Institute for Education Sciences and a longtime researcher on parent involvement.

The Census Bureau data showed that parents of all income brackets tended to read more often with their toddlers than with older children. Betty Hart, an associate professor emeritus in the University of Kansas child-language doctoral program and a co-author of the influential 1995 study on parent talk, said that tendency could in part reflect some parents’ greater level of comfort with reading to younger children. 

“With a toddler, you can just talk about the pictures,” Ms. Hart said. “Once they get older, you have books with more plot, and you need to have someone who can read well.” 

Supporting Involvement

That’s where education partnerships have come in during the past decade, experts agree. They point to an explosion of programs intended to help parents connect with their children, particularly in academics, from federal literacy initiatives like Early Reading First to private nonprofit book-distribution programs like Reading Is Fundamental and Reach Out and Read. 

Such programs proliferated in the early to mid-2000s, but many have lost financial support. In the fiscal 2011 budget, Congress did not fund Early Reading First, Reading Is Fundamental, or the Even Start Family Literacy grants, after research showed lackluster results for the programs.

Yet parent-involvement advocates argue that schools should continue to play a role in parent training.

“While all parents can engage in these rich conversations, they often need some modeling; they need to know what it looks like,” Ms. Smith said. “It’s really something that schools can do without a lot of additional funding.” 

It may be difficult to directly link broad increases in the kind of involvement highlighted in the Census Bureau data to specific parent interventions, but Ms. Hart said the trends could inform education researchers and policymakers. 

“It’s really encouraging that [parent involvement] has increased,” Ms. Hart said. “The government should keep that in mind when they come to cutting the budget.”

http://www.edweek.org/ew/articles/2011/08/19/01census.h31.html?tkn=UPYFFg8KzYiFiScWc3Ab7z857ZVjgyxSXgQe&cmp=clp-edweek


Statistics Show More Grandparents Caring for Grandchildren

By Sarah D. Sparks, Education Week

Published Online: August 3, 2011

Years after she’d thought her parenting days were behind her, Minneapolis retiree Sandra L. Smith got the news that her grown daughter in Ohio had been badly injured in an accident. 

Ms. Smith found herself with custody of her granddaughter, Jonea, who was just entering 1st grade. She had to help the child cope not only with a new home but also a new school.

“It did change my world a great deal,” Ms. Smith recalled. “I was disabled when I got her, but I got into a routine of getting up early where I hadn’t before. I got involved more; I joined the PTA.”

Six years later, Jonea is entering 7th grade at Field Community School in Minneapolis come fall, and Ms. Smith has worked her way up to become co-chair of Field’s parent-teacher association and the diversity chair of the 6,000-member state PTA. 

Statistics show that she’s one of thousands of grandparents who are becoming more involved, through necessity as well as interest, in their grandchildren’s education. Some experts predict grandparents’ increasing presence and the challenges they face could change the way schools and districts approach the basics of parent involvement, from enrolling children in school to making educational decisions and volunteering at school.

More than one-tenth of American children younger than 18 lived in a household with at least one grandparent at the time of Census interviews conducted in 2009, and the number of children living with grandparents instead of their parents has nearly doubled since 1991, according to a June report by the U.S. Census Bureau. Some 7.8 million children lived with at least one grandparent in the household as of 2009, up from 4.7 million in 1991, a 64 percent jump, and such children make up a larger share of the population as well.

Moreover, grandparents are, hands down, the most common child-care providers for families after parents, particularly for young children: As of 2005, the most recent data, grandparents cared for 13.8 percent of preschoolers—more than Head Start, day-care centers, and nursery schools combined. They also provided care for 12.8 percent of all school-age children ages 5 to 14. The Census Bureau found the average time children spent in their grandparents’ care also increased, from 13 hours a week in 2005 to 14 to 16 hours per week in 2006.

The Census Bureau found grandparents’ role particularly vital among families of color. In 2009, 9 percent of white children lived with a grandparent, compared with 14 percent of Hispanic and 17 percent of African-American children. Moreover, while about 2 percent of white and Hispanic children lived with a grandparent rather than a parent, 5 percent of black children did so. 

“We have many more grandparents and relatives caring for children, including their educational needs,” said Cate Newbanks, the executive director of FACES of Virginia Families, a Richmond-based support and advocacy group for foster, adoptive, and kinship-based families. 

“There is a whole younger generation of people taking care of their grandchildren now; we’re not all in our 80s,” said Ms. Newbanks, who cares for three grandchildren.

One of those grandparents is Molene Martin, 60, of the Cherry Hill neighborhood of Baltimore. For more than seven years, she has been raising her four grandnieces, now ages 9 through 16, and recently her 15-year-old grandson came to live with her, too. 

“My grandson just moved here from Pennsylvania, so I had to go and do the research on what school is best for him,” Ms. Martin said. “I want to know about test scores, I want to know what resources they provide, but if you don’t know to ask those questions, it’s not like they are just going to tell you. I know as a parent or grandparent you have to do the research yourself, but if you don’t know the right questions to ask, your child could be sent to the wrong school.”

[image: image2.png]



Molene Martin, 60, waits for the rest of the family to return home with her granddaughter Teagan Diggs, 4, left, and adopted grandniece Raqell Martin, 15, in the Cherry Hill neighborhood of Baltimore. For more than seven years, she has been raising her four grandnieces, now ages 9 through 16, and recently her 15-year-old grandson came to live with her, too.

—Nicole Frugé/Education Week

Ms. Martin has become one of the founding members of the Baltimore-area Grandfamilies Parent Teacher Student Association, launched this May by longtime grandparent advocate Annette Saunders, a human-resources consultant for the Baltimore public schools. The group holds workshops and meetings for grandparents and parents on topics from how to navigate school system procedures and handle changing curricula to refreshing their own resumes. “We’re finding out grandparents are younger now than ever before, and they might need job skills; some of them may just be getting computer skills.” she said. “Our vision is to make sure every parent and grandparent can develop their leadership skills.”

http://www.edweek.org/ew/articles/2011/08/03/37grandparents_ep.h30.html?tkn=VUXFUl3EZq4hpZG1YesE1FKyVE0mfKqtrwUx&cmp=ENL-EU-NEWS1


Michelle Rhee joins panel held by Hispanic education group

The American Independent News Network,
By Marcos Restrepo | 07.18.11 | 10:14 pm




Michelle Rhee with Gov. Rick Scott (Pic via flgov.com)

The Hispanic Council for Reform and Educational Options (Hispanic CREO) held a forum Friday in Fort Lauderdale to discuss how school choice can help boost success for Hispanic students. Both Michelle Rhee — an informal education adviser to Gov. Rick Scott — and Education Commissioner Gerard Robinson were in attendance.

In Florida, K-12 educational choice options for parents of public school students authorized by Florida statutes include public school choice, private school choice, home education and private tutoring. The Foundation for Educational Choice calls school choice, “a common sense idea that gives every parent the power and freedom to choose their children’s education.”

That freedom also means giving public dollars go to privately run schools.

Hispanic CREO was “founded to address the crisis in Hispanic education by empowering Hispanic families with parental choice in education. By creating coalitions with parents, teachers, schools, faith-based organizations and corporate America, Hispanic CREO has been able to educate, inform and mobilize Hispanic parents.”

Hispanic CREO cites a National Assessment of Educational Progress report issued in June that states that closing the Hispanic-white achievement gap in U.S. public schools remains a challenge. While Hispanic students’ average scores have increased across the assessment years, white students scored higher on average.

According to the South Florida Sun-Sentinel, controversial school reformer Michelle Rhee said during the Fort Lauderdale panel that children in school today will be the first generation to be less educated than their parents, even though we spend more than double per child on U.S. public education than we did 20 years ago.

Michelle Rhee — former Washington, D.C., public school chancellor; supporter of the tough-on-teachers brand of school reform; founder and CEO of Students First; and informal adviser to Gov. Rick Scott — recently came out in support of the DREAM Act, an immigration reform proposal favored by Hispanics from different political ideologies.

Rhee wrote then that educational policies need to change in favor of prioritizing the needs of children, adding that the DREAM Act is an opportunity to do that. The measure would grant people who entered the U.S. illegally before the age of 16 conditional permanent resident status if they obtain at least an associate-level college degree or serve in the military for two years.

According to the Sun-Sentinel, Florida’s new education commissioner Gerard Robinson said, ”I see a strong correlation between education and the economy” at the event, because well-educated people help create more jobs.

Robinson has a track record of championing school choice. He was previously the president of the Black Alliance for Educational Options, a group that supports vouchers, charter schools and other alternatives for low-income minority students.

Rhee added that there is no one problem or answer in public education, but she did highlight two challenges: a lack of teacher accountability and decisions based on politics. She said that decisions must be based on what is best for children.

http://washingtonindependent.com/113198/michelle-rhee-joins-panel-held-by-hispanic-education-group
EARLY CHILDHOOD EDUCATION

Parents look for best ways to raise bilingual kids

RASHA MADKOUR, Associated Press

Published 01:10 p.m., Monday, August 1, 2011 

MIAMI (AP) — One-year-old Alice Di Giovanni asks for "banane," not banana, when she's in the mood for one. She'll bid you farewell with a "ciao." And if she wants more, she says "mas."

The Miami toddler is one of an increasing number of Americans living in homes where a language other than English is spoken, and her parents want her to learn as many languages as she can. So her Polish-Canadian mother speaks to her in French, her father in Italian and her Honduran nanny in Spanish.

"She kind of mixes these things but I know she understands all three languages," says mom Anna Manikowska. Alice likely knows quite a bit of English, too, from living in an English-speaking environment and attending story time at her local library, Manikowska says. To top it off, her grandparents speak to her in Polish when they chat over Skype.

According to the U.S. Census, in 1980, just 11 percent of Americans lived in homes where languages other than English were spoken. By 2007, the percentage had nearly doubled to 20 percent.

In some of these homes, immigrant parents may not know English well enough to teach it to their children. But the issues are different for parents who speak several languages well. While past generations of Americans sometimes encouraged children to abandon mother tongues in order to assimilate faster, today's parents see the benefits of being fluent in more than one language, and they look for ways to encourage it.

Not only does speaking more than one language preserve cultural ties and perhaps open up future career opportunities in an increasingly global economy, but scientific research suggests that bilingualism is good for you, making the brain more flexible. One study found that speaking more than one language may even slow the onset of Alzheimer's.

Parents intent on raising multilingual children often cite methods like OPOL (one parent, one language) and mL(at)H (minority language at home). OPOL was coined by French linguist Maurice Grammont in 1902. The term mL(at)H is newer, but the concept has been discussed by linguists since the early 20th century. The benefits and drawbacks of each method are a hot topic of debate by parents and educators in blogs and online forums.

For Manikowska, her strategy boiled down to two rules: People should speak to Alice in their mother tongue, rather than an acquired language that doesn't come to them as naturally, and they should stick to that one language when talking to her.

The latest research backs up Manikowska's approach.

Experts say children, even infants, can sense whether adults are comfortable in the language they're speaking. And it's difficult to re-learn a language properly once you've learned it incorrectly from a non-native speaker.

Read more: http://www.mysanantonio.com/living/article/Parents-look-for-best-ways-to-raise-bilingual-kids-1683364.php#ixzz1TzcXIVUg


DEVELOPMENTS AND ACCOMPLISHMENTS IN MATH AND SCIENCE

One Latina's mission to make science and math careers "cool" to young Latinos

By Cheryl Aguilar, LatinaLista

Dr. Alicia Abella works tirelessly to interest the next generation of Latino students in STEM (Science, Technology, Engineering and Math) careers and create a new future for themselves.
Exposing students to role models is essential to encouraging and inspiring them, particularly to join fields not considered traditional or "cool."

Math and science are two such fields and are not necessarily the most popular subjects among young students. But one of the country's top Latina scientists is working relentlessly to change this.





Dr. Alicia Abella

Recently appointed to the Presidential Advisory Commission on Educational Excellence for Hispanics, Dr. Alicia Abella is a passionate advocate of STEM(Science, Technology, Engineering and Math) careers, and she is committed to changing the status quo for women and minorities in this field.

It was during her junior year in high school that Dr. Abella heard that someday everyone would own a computer. This triggered Dr. Abella's curiosity about what a world with computers would look like in the future. 

When the report she heard started to turn into reality and computers became more and more popular, she knew that someday she was going to be a part of the growing technology movement. 

With the boom in computers, Dr. Abella understood there were going to be opportunities in jobs related to this explosion and she was determined to help advance them.

Just like she predicted at a young age, STEM (Science, Technology, Engineering and Math) careers have grown three times faster during the last decade, according to a Commerce Department study. Although jobs have expanded, women and minorities are still underrepresented in the fields of science, technology, engineering and math. 

Dr. Abella feels there's no time to lose for women and minorities to enter STEM fields. STEM occupations are projected to grow by 17.0 percent from 2008 to 2018, compared to 9.8 percent growth for non-STEM occupations. STEM jobs pay an average of 26 percent more than other occupations.

Yet, even with the promise of a higher salary, the biggest challenge for Dr. Abella is how to get students to see that far into the future and envision themselves in those jobs.

Mentor & Educate

For this relentless Latina, it takes a lot of traveling from city to city across the country to speak, educate and inspire people across generations (students, parents and educators) about STEM careers. 

Dr. Abella believes that to increase the number of students in the STEM fields everyone in the community can play a role -- parents, educators, and community members.

"(Interest in these fields) starts at a very young age. By the time you get to college, it is too late," she said at a congressional briefing. "This country needs a change of attitude towards science," she added.

Dr. Abella encourages more parental engagement and education to put aside the fear some parents may have around college costs. "It is an investment. There are fellowships, scholarships," she said. She believes that teachers should also educate students about the value of STEM careers and professionals in these fields should mentor young students.

Don't give up

It takes a lot of perseverance to break through a field not traditionally thought of for women and minorities as Dr. Alicia Abella has done. To enter a Ph.D. program at Columbia University in Computer Science, Dr. Abella had to take pre-requisite exams. 

She studied hard for each but even after all the hard work, there was one exam she couldn't conquer. 

After 3 failed attempts, she still didn't give up. She found the determination to try it one more time. The last time paid off. She passed the exam. 

Today, Dr. Abella is working alongside the very creator of that infamous exam at AT&T. It's an ironic twist of destiny that she shares often in her many speeches to university students.

"You never know who you are going to touch," said Dr. Abella. The last time she shared this story, she received an e-mail afterwards with a moving message from an aspiring nurse who wanted to give up on her career track. Instead, the young woman thanked her for inspiring her to keep moving forward.

A forward direction is what has taken Dr. Abella from an internship at AT&T to her current position as executive director of the Innovative Services Research Department. 

There she manages a group of multi-disciplinary technical staff specializing in data mining, user interfaces, IPTV, mobile services and SIP/VoIP technology. 

"Dr. Abella not only personifies the American Dream, she has dedicated herself and worked tirelessly to ensuring young Latinos and Latinas understand that nothing is out of reach for them," said Ralph de la Vega, President and CEO of AT&T Mobility and Consumer Markets. 

"Dr. Abella's work, both at the AT&T Labs, as well as her passion and vision of attracting more Latinos to STEM careers, will no doubt help keep this great country number one in competitiveness and second to none in opportunity for all. I am incredibly proud of Dr. Abella's work, and I know that with her unstoppable drive towards excellence, she not only is an inspiration to young Latinos and Latinas everywhere, she is an inspiration to us all here at AT&T."

http://www.latinalista.net/hazlo/2011/08/


AT&T SCIENTIST DR. MARY FERNANDEZ RECEIVES OUTSTANDING TECHNICAL ACHIEVEMENT AWARD 

DiversityBusiness.com

AUSTIN, TX / Aug 10, 2011

AT&T research scientist Mary Fernandez, Ph.D., has been recognized with the 2011 Outstanding Technical Achievement-Industry award from HENAAC/Great Minds in STEM, a non-profit organization that focuses on educational awareness of careers in science, technology, engineering and math (collectively known as the STEM fields). Dr. Fernandez is executive director of distributed computing research at AT&T Labs, where she leads a research team focused on advancing the design and development of complex distributed systems from cloud to mobile computing.

"Dr. Fernandez represents the best and brightest professionals in the technical world and she happens to be Hispanic,” said Ray Mellado, chairman and CEO of Great Minds in STEM. “In addition to her technical achievements, Dr. Fernandez also has an impressive record when it comes to giving her time to inspire future STEM professionals. Our organization is very proud to present the 23rd Annual Outstanding Technical Achievement Award to Dr. Fernandez.".

Dr. Fernandez, who received bachelor and masters degrees in computer science from Brown University and a Ph.D. in computer science from Princeton University, is a leader in the nation’s efforts to encourage minorities and women to pursue careers in science. She is chair of the board of MentorNet, (www.mentornet.net), an award-winning e-mentoring program for students in STEM fields.

“Mentoring is a passion for me because my mentor at AT&T Bell Labs supported me, unfailingly, throughout my Ph.D. program,” said Dr. Fernandez. “I believe that education is a gift that leads to wealth of knowledge, experience, and opportunity. We need to share our wealth with students so that they, too, can enjoy the gifts of education.”

Dr. Fernandez has published more than 40 articles in scientific conferences and journals on databases, programming languages, and the Web. She is co-editor of several World-Wide Web Consortium (www.w3c.org) recommendations on XML technologies that have become industry standards. She is also past secretary/treasurer of ACM SIGMOD, an international professional organization of database researchers, is past associate editor of ACM Transactions on Database Systems, and currently serves on the board of the Computing Research Association (www.cra.org).
http://www.diversitybusiness.com/news/supplierdiversity/45201261.asp


Science Education: U.S. Report Recommends Ways to Improve K-12 STEM Education, Calls On Policymakers

ScienceDaily (June 23, 2011) — State, national, and local policymakers should elevate science education in grades K-12 to the same level of importance as reading and mathematics, says a new report from the National Research Council. The report recommends ways that leaders at all levels can improve K-12 education in science, technology, engineering, and mathematics.
The report responds to a request from Rep. Frank Wolf (R-Va.) for the National Science Foundation -- which sponsored the Research Council report -- to identify highly successful K-12 schools and programs in STEM fields.
"A growing number of jobs -- not just those in professional science -- require knowledge of STEM fields," said Adam Gamoran, chair of the committee that wrote the report and professor of sociology and educational policy studies at the University of Wisconsin, Madison. "The goal isn't only to have a capable and competitive work force. We need to help all students become scientifically literate because citizens are increasingly facing decisions related to science and technology -- whether it's understanding a medical diagnosis or weighing competing claims about the environment."
The report identifies key elements of high-quality STEM education to which policymakers could target improvements:
· A coherent set of standards and curriculum. States and districts should have rigorous K-12 STEM standards and curricula that are focused on the most important topics in each discipline and presented as a sequence of content and practices that build knowledge over time. 

· Teachers with high capacity to teach in their discipline. Good teachers need to know both STEM content and how to teach it; many teachers are currently underprepared to teach STEM-related courses. 

· A supportive system of assessment and accountability. Current assessments limit educators' ability to teach in ways that promote learning the content and understanding the practices of science and mathematics. 

· Adequate instructional time. The average amount of time spent on science instruction in elementary classrooms has decreased in recent years even as the time on mathematics instruction has increased. This is likely due to the focus on math and English language arts in the No Child Left Behind Act. 

· Equal access to high-quality STEM learning opportunities. States and districts should strive to eliminate the disparities in access to high-quality STEM education between advantaged students and minority and low-income students, which contribute to the existing achievement gaps. 

· School conditions and cultures that support learning. Although teacher qualifications certainly matter, so do school conditions and culture -- such as school and district leadership and parent and community involvement. 

The report suggests that one way to elevate science to the same level of importance as mathematics and reading is to assess science subjects as frequently as is done for reading and math, using an assessment system that supports learning and understanding. However, such a system is not yet available for science subjects, the report notes. States and national organizations need to develop assessments that are aligned with the next generation of science standards -- which will be based on a framework to be released soon by the Research Council -- and that emphasize science practices rather than mere factual recall.
National and state policymakers also should invest in helping educators in STEM fields teach more effectively, said the committee. For example, teachers should be able to pursue professional development through peer collaboration and professional learning communities, among other approaches. Schools and school districts should devote adequate instructional time and resources to science in grades K-5 to lay a foundation for further study, the report notes, as research suggests that interest in science careers may develop in the elementary school years.

http://www.sciencedaily.com/releases/2011/06/110623130937.htm


‘Sesame Street’ to focus on math and science in season 42

Debra Peterson, Muppets Examiner 

August 9, 2011

On Aug. 8, Sesame Workshop revealed more details about the upcoming season of “Sesame Street,” the award-winning PBS KIDS television show. F “Sesame Street” will work with preschool children on school readiness, particularly science and math, in the spirit of “Let’s find out!”
The season’s focus will be enhanced by “Sesame Street” elements, such as original songs and stories, celebrity appearances, and Muppet characters conducting fun and educational investigations. All presented with both a sense of humor and an inquisitive spirit.

“Sesame Street” will start its 42nd season Sept. 26, 2011.
In concentrating on school readiness, the new season “Sesame Street” will work with a STEM curriculum, which stands for science, technology, engineering and math. Segments will focus on critical thinking and a hands-on, active approach.
“Sesame Street’s curriculum fosters children’s natural inclinations to ask questions and encourages investigation and experimentation in order to make new discoveries,” said Dr. Rosemarie Truglio, Vice President of Education and Research, Sesame Workshop.
A new segment called “Murray’s Science Experiment,” featuring the furry, friendly and curious Muppet, will be introduced as part of the STEM curriculum. Murray will post different scientific questions during 11 new segments and, with friends, help discover the answers.
Of course, the STEM curriculum is but element for this year’s “Sesame Street.” Here are some brief examples of what to expect during season 42:
· Hubert the Human Cannonball visits Sesame Street in the season premiere. Elmo, Telly and the gang engineer a way to shoot him into a bucket of blue gelatin.
· Telly, Elmo and Rosita play Shape-O-Bots, robots that change shapes. With some help from the Sesame Street Gan, the robots and SNL’s Andy Samberg, children learn about geometric shapes.

· A special episode called “The Latinization of Marco,” broadcast during Hispanic month, in which Gina teaches her adopted Guatemalan-born son about his heritage. The episode also includes appearances by South American superstar Juanes, “Modern Family” star Sofia Vergara, and Ballet Hispanico.

· “Cast Iron Cooks” offers a cooking challenge starring Chris and Elmo and hosted by Jason Schwartzman.

· Several spoofs of popular culture, including ones for “Glee,” “Spider-Man the Musical” and “The Deadliest Catch.”

And “Sesame Street” once again demonstrates its pop-culture savvy with an impressive list of celebrity appearances, more than three dozen in total. They include actors such as Nicole Kidman, Amy Seth Rogen and Mark Ruffalo; comics Jimmy Kimmel, Craig Ferguson, Samantha Bee and Conan O’Brien; musicians Elvis Costello, Bruno Mars and Jay Sean, and star athletes The Harlem Globetrotters, Drew Brees, Amar’e Stoudemire and Carmelo Anthony.
“Sesame Street” is produced by Sesame Workshop, a non-profit educational organization, and aired on PBS stations. Check local listings for channels and broadcast times.
Continue reading on Examiner.com ‘Sesame Street’ to focus on math and science in season 42 - National Muppets | Examiner.com http://www.examiner.com/muppets-in-national/sesame-street-to-focus-on-math-and-science-season-42#ixzz1UpN6jlAL
OTHER EDUCATION NEWS
Study Finds Learning Gains for Title I Students

By Sarah D. Sparks, Education Week

Published Online: August 9, 2011

While the U.S. Department of Education warns that a majority of schools are falling behind in meeting the student-progress targets required under the No Child Left Behind Act, a new analysis suggests that students who participate in the law’s largest education program, the Title I program for disadvantaged students, are making strides in mathematics and reading.

In a study released Tuesday, the Center on Education Policy, a Washington-based think tank, analyzed the mean test scores as well as the number of students achieving grade-level proficiency in math and reading in 19 states with at least three years of student-testing data between 2002 and 2009. Researchers found that students in the Title I education program for students in poverty improved in math and reading during the 2002-2009 time span in most states with sufficient test data.

“A lot of people have found it fashionable to say that Title I doesn’t work,” said Richard M. Long, the executive director for government relations for the Washington-based National Title I Association. “Well, this says there are indications we are making progress. The real question is how can we make more progress and faster.”

The study also noted that across 4th and 8th grades and high school, more states narrowed the achievement gaps between Title I and non-Title I students than widened them. In Tennessee, for example, 88 percent of 4th grade Title I students reached proficiency in reading by 2009, compared to 95 percent of non-Title I students. But gaps in other states, such as Massachusetts, were large: 64 percent of non-Title I 4th graders in that state and only 31 percent of their peers in Title I performed at a proficient level in reading. 

Title I Growth

The number of students in Title I, the federal poverty education program, has risen since 2005, in part thanks to more districts creating schoolwide Title I programs for schools with 40 percent or more of students in poverty. Nonwhite Hispanic students now account for the largest population of students in the program.





SOURCE: U.S. Department of Education

Jennifer R. McMurrer, a CEP research associate and co-author of the study, said she was surprised to find that while Title I students continue to perform well below non-Title I students in math and reading, the gaps are smaller than those between poor and more-affluent students generally. Test-score gaps between participating students and those not in Title I narrowed in both subjects in grade 8 and in high school in a majority of the states studied.

“We looked very specifically at instances where gaps widened, and in many cases both of those groups were showing improvement, but the non-Title I students were growing faster. To me it was encouraging news about the potential impact of the Title I program,” Ms. McMurrer said. “Title I is the largest federal program for education, and it’s important not to disregard the progress of these kids.” 

Title I, created in 1965, is both the oldest and largest federal education program. It awards grants to states and districts to provide supplemental instruction to put students in poverty on an even playing field with their wealthier peers. It provides money to districts based on the number of students in poverty who live in their enrollment area, and can be used for a wide variety of activities, including supplemental instruction, smaller class sizes, enrichment materials and so on. Title I provided more than $14.4 billion in grants to school districts in 2011, not counting the $10 billion in supplemental money that was awarded through Title I for 2009 to 2011 under the financial stimulus law.

According to federal Education Department estimates presented at the National Title I Association meeting in Washington last week, the number of schools providing services via Title I rose by more than 5,000, to 56,625, from 2005 to 2010, and the number of students participating in the program jumped by more than 3.4 million, to 21.25 million, during the same time. Nonwhite Hispanic students now make up the largest proportion of Title I students, nearly 36 percent, and English-language learners now account for 15.6 percent of all students in the program.

http://www.edweek.org/ew/articles/2011/08/09/01title1.h31.html?tkn=TMZFncJVp2mENFYopYlkw7lAr3eAldq7Hpv7&cmp=ENL-EU-NEWS1


TEACHERS MARCH ON WASHINGTON

Education Policy Critics March on White House

By Nirvi Shah, Education Week

Published Online: July 30, 2011

Updated: July 31, 2011

· [image: image6.jpg]



People march to the White House during the "Save Our Schools" rally in Washington, D.C., on July 30. Marchers chanted and carried signs expressing their demands after hearing speeches nearby.

—Nicole Frugé/Education Week

Teachers and their supporters gathered near the White House on Saturday afternoon to chant, cheer, and march for a variety of changes they hope to see in public schools—most notably, a 180-degree shift away from standards- and testing-based accountability.

Aside from that message, those who attended the Save Our Schools March and National Call to Action in the scalding sun preached everything from boosting support for teachers’ unions, to booting U.S. Secretary of Education Arne Duncan, to getting more federal money for low-income schoolchildren. Student poverty was repeatedly cited as the most pressing problem in public schools.

The more than two hours of speeches and hourlong march, along with other related events, were organized by teachers and teacher-educators who say they are fed up with test-driven accountability for schools—and, increasingly, for teachers. Speakers ranged from such prominent education authors as Jonathan Kozol and Diane Ravitch to the actor Matt Damon.

Organizers estimated the size of the crowd at 5,000, but a rough count by Education Week put it closer to 3,000. Before the event, organizers had said they were expecting 5,000 to 10,000 people.

The gathering, according to the organizers, was aimed at sending a message to national and state policymakers about its participants’ disgust with those policies and to highlight their own principles for improving public education. Members have created a series of position papers outlining the loosely organized group’s views on high-stakes testing, equitable school funding, unions and collective bargaining, and changes to curriculum. 

For the most part, those aren’t formal policy prescriptions, and no stronger positions emerged from the rally Saturday. However, policy proposals aren’t necessarily among the organizers’ goals.

“What we’re talking about is creating the right conditions, not prescriptive policies,” said Sabrina Stevens Shupe, a former teacher in Denver who has turned full-time activist and was one of the event’s leaders. “There’s no one silver bullet that’s going to save anything,” she added, referring to attempts to craft education reforms over the past 30 years.

Patrick McCarthy, an 11th grade English teacher from Woodstock, Va., said he is tired of devoting weeks of the school year to preparing students for standardized tests. If he had his way, students would instead spend that time writing more, and improving their writing and critical-thinking skills.

“I’m so tired of hearing teachers are the bad guys,” said Mr. McCarthy, who will start his 17th year as a teacher later this year.

The July 30 event appeared to foster a feeling of solidarity among teachers from across the country who say they have felt under attack. Teachers from Central Falls, R.I., where a move for wholesale replacement of the district high school’s staff drew headlines last year, and from Wisconsin, where a new state law curbed collective bargaining rights for most public employees, made a point of attending. However, not everyone present could pretend to be likeminded on every issue.

Raquel Maya, a graduate student studying elementary education at Johns Hopkins University, in Baltimore, said she understands the arguments against merit pay for teachers—a policy measure that many teachers oppose. Her mother is a longtime elementary school teacher who Ms. Maya said has lost some of her passion.

“But you do need accountability” for student achievement, and testing provides that, she said.

http://www.edweek.org/ew/articles/2011/07/30/37rally_ep.h30.html?tkn=WVPFjFKtUwW%2BArauD9dgd9HIAgPAcwJzETot&cmp=ENL-EU-NEWS1


Upcoming Network Partner Conferences and Events
I am pleased to provide you the schedule of conferences and events this coming year by the stakeholder groups and organizations that comprise the Hispanic STEM Initiative. The following is a list of just some of the partner events scheduled in 2011. As the schedule will be updated periodically, and I invite your organization to submit the details of your event so that it can be included in the subsequent issue of the Hispanic STEM Initiative Update.

	Date(s)
	Conference/Event, Theme, and Venue
	Location

	Sept. 25-Oct 1
	Hispanic Engineering, Science and Technology (HESTEC) Week, “A decade of Innovation: Pushing Frontiers, Inspiring Future Leaders” at The University of Texas-Pan American
http://hestec.utpa.edu/
	Edinburg, TX

	Oct. 5-8
	Society of Mexican American Engineers and Scientists (MAES) Symposium 2011, “Building Bridges Together" at the Oakland Marriott Hotel
http://www.maes-natl.org/
	Oakland, CA

	Oct. 6-8
	Great Minds in STEM’s 23RD Annual HENAAC Conference at Disney's Coronado Springs Resort
http://www.greatmindsinstem.org/henaac/conference/
	Lake Buena Vista, FL

	Oct. 12-15
	Association of Latino Superintendents and Administrators’ (ALAS) 8th Annual  Summit on Hispanic Education at the San Francisco Marriott Marquis Hotel
http://thealas.net/7thAnnualConference.aspx
	San Francisco, CA

	Oct. 26-30
	Society of Hispanic Professional Engineers (SHPE/AHETEMS) Conference 2011, at the Anaheim Convention Center
http://conference.shpe.org/shpe2011/
	Anaheim, CA

	Oct. 27-30
	Society for Advancement of Chicanos and Native Americans in Science (SACNAS) National Conference, “Empowering Innovation and Synergy Through Diversity” at the San Jose Convention Center
http://sacnas.org/events/national-conf
	San Jose, CA

	Nov. 5-6
	Second Annual MAES Texas Science and Engineering Festival at the Austin Convention Center
http://www.texassciencefestival.org/
	Austin, TX
	 

	
	
	
	
	
	




I hope you enjoyed this edition of the Hispanic STEM Initiative Update. Have a great Labor Day Weekend.
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